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Child Development

Mrs. Charlotte Six-Rais, Head of Learning Support



Physical Language

4 areas of

development

Cognition Social/emotional




Physical

By the end of Reception most children will:
« Balance on 1 foot for 8 seconds

« Cut in a straight line with scissors

» Unbutton large buttons

* Draw a person with at least 8 body parts

« Catch large balls
» Walk backwards



Early Mark Making

Random marks and seribbles in
all directions
Age 1-2 years

Vertical Lines
Age 2 imitates [ attempis
Ages 3 Copies / Masters

Horizontal Line
Age 2.5 Imitates [ attempts
Age 35 copies J masters

Circle Shape
Age 2.5 Imitates [ attempts
Age 3 copies / masters

Cross Shape
Age 3.5 Imitates [/ attempts
Age 4 copies / masters

Square shape
Age d

Right [ Left Diagonal Lines
Age 4.5

X Shape
Age 5

Traingle

Age 5




Physical

By the end of Year 2 most children will:
« Connect dots

» Write in cursive script

Touch each finger to thumb rapidly

Require around 11 hours sleep each night
Dress and undress independently

Learn to ride a bike



Physical

By the end of Year 6 most children will:
» Be increasingly skillful with hands

* Improve agility and coordination

« May have growth spurts (especially girls)
» Have well developed small muscles

» Be able to play an instrument

« Eat neatly and try new foods



Language

By the end of Reception most children will:

« Speak clearly in sentences up to 5-6 words

 Joining in with role play and pretend to be someone else

» Describe events but not always joined together or in the right order
* Focus on one thing for longer without being reminded.

» Follow and remember a story that is told over several days.

« Understand long instructions, for example, ‘Put the bricks back in the box,
go outside, and find your coat’.

» Learn that the same word can mean two things, such as ‘orange’ the fruit
and ‘orange’ the colour.



Language

By the end of year 2 most children will:
* Enjoy reading aloud

« Demonstrate effective listening skills by exhibiting appropriate
body language

« Understand complex 3 part instructions.

» Use clear speech with occasional errors, especially with
consonant blends.

 Ask lots of questions to find out specific information. How?
Why?

« Take turns to talk, listen and respond in conversations.



Language

By the end of Year 6 most children will:

Use sentences to link their ideas together, make predictions and draw conclusions.

Make up a complicated story including lots of information about the characters and what
happened.

Can talk using more advanced words, such as ‘massive’, ‘enormous’ or ‘huge’ instead of
‘big’.

Understand other points of view and show that they agree or disagree.

Keep a conversation going by giving reasons and explaining choices.

Understand long requests with lots of information in them, for example, ‘Please find the
stripey bag at the back of the PE cupboard and put it in the big box in the cloakroom’.

Talk clearly so that everyone can understand them all the time.

Talk quite smoothly and don’t repeat the first sound in words or get stuck trying to get a
word out.



Typical speech sound development
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nay nate nake nake snake snake

boh bod bwod fwog fwog frog

babbi babbit wabbit wabbit wabbit rabbit

eba eban ebant eyephant eyephant elephant

da dat tat cat cat cat



Home Support

» Focus on trying to understand what your child is saying, rather than how they are saying it. Turn off
any background noise and get down to their level so you can see and hear each other easily.

* Model words. This means saying the word correctly to your child, but not making them repeat it after
you. You can do this if you hear them make a mistake. Try to repeat the word a few times for your
child. For example, if they say, ‘Mummy, there’s a tat!’, you could say, ‘Oh yes a cat! A ginger cat.
What a lovely cat.’

« Show your child how to use other ways to communicate what they want and need.

« Listening to and playing with sounds and music can help develop your child’s awareness of sounds.
Things to try:

» Sing nursery rhymes or read rhyming books together. See if your child can finish the rhyme: Jack
and Jill went up the... (hill).

» Sing, dance or clap along to their favourite music and songs.
» Play with musical instruments. Copy each other’s tune or rhythm.
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Attention, Listening
and Understanding

L-5 yeﬂl’S
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[ 7-9 years J

Knows to look at who's talking and
think about what they're saying.

Listens to and understands
instructions about what they are
doing, without needing to look up.

Understands 2 to 3 part spoken
instructions:

e.g. “Finish your picture, then sit on
the carpet and look at a book.”
Can answer a ‘How' or ‘Why'
question:

0.19 “Why do we need sunhats on?”
“To stop the sun burning our face.”

years )

Starts to ignore unimportant
information.

Is aware when a message is
unclear and comments or asks for
explanation.

Understands complex 2 to 3 port
instructions:

e.q. “Finish Kour picture from
yesterday then with a partner,
choose one of the topic books and
talk about it quietly on the carpet.”

\
\

unaerstanding, vocabulary, speecn, grammar,

storytelling and conversations all develop further in

terms of skills, knowledge and complexity.

Vocabulary

« Understands a range of reloled
words to describe concepts:

: n. early a
hard, and smooth

* Knows words con be put into
groups and can give common
examples in them:

e.9. Animals: dog, cat, horse

+ Uses words more specifically to
make the meaning clearer:
e.g. "l saw a funny monkey, It was

a spider monkey.”

Compares words, the way they
look, sound or mean:

e.g. “There are two words ‘sea’ at
the beach, and you ‘see’ with
your eyes.”

Can guess the word from clues, or

ive others clues using shape, size,

unction, etc.

Uses newly learnt words in a
specific and appropriate way:

e.g. "Dud, you know when you have

lots of lions together it is called a
pride of lions.”

Speech Sounds,
Grammar and
Sentence Building

+ Says words clecrly although may
struggle with a few complex
speech sounds, consonant blends
or words with lots of syllables:

= Uses well-formed sentences
but with some errors:

« Joins phrases with words such as:
e.q. if. because, so0. could

= Speech is clear with occasional
errors, especially with consonant
blends.

* Has ?ood knowledge of sounds in
words.

« Asks lots of questions to find out
specific information including
‘How' and ‘Why'.

* Uses different ways to join phrases
to help explain or justify an event:

e.g. “I'm older than you so [ will

go first.”

the same risk of speech, language and communication
needs as any other child, however, this can be more

difficult to identify.

Verbal Storytelling
and Narrative

« Lists events with some detail

* Retells favourite stories - using
some of their own words:

* Describes events but not alwoys
joined together or in the right order:

e lop o

Tells stories thot set the scene,
have a basic plot and a sequence
of events.

Begins to be aware of what the
listener already knows and checks:

Accurately predicts what will
happen in a story.

Conversations and
Social Interaction

- Confidently starts and takes
part in individual and group
conversations.

Joins in and organises co-operotive
role play with friends and can
pretend to be someone else
talking.

Uses longuage to ask, negotiate,
give opinions and discuss ideos
ond feelings:

Takes turns to talk, listen, and
respond in two-way conversations
and groups.

Keeps to a topic but easily
prompted to move on if it takes
over.

Copies others’ language and
begins to be aware of current peer
language:

" or ‘Yeah rioht

swear words, says,

Uses and experiments with
different styles of talking with
different people.




« Listens to key information
and makes relevant, related
comments:

e.g. “So all mammals are worm
blooded, have fur or hair and their
babies all drink milk."

+ Identifies clearly when they
haven't understood:

egq. “What'’s maize?” or
“Get a blue what?”

= Able to infer meaning, reason and
predict:

e.g. “It's getting very hot in here,”
means open the window

= Sustains active listening to both

what is said and the way it is soid.

+ Follows longer instructions that
are not familiar:

e.g. “Put the stripy folder that’s

on top of the cupboard into the
bottom drawer of my desk.”

Understands different question

types:

e.g. open, closed, rhetorical.

Understands simple jokes and

sim[)le idioms, but can't really
a

explain why they are funny or
what they mean:

e.g. You can't have your cake
and eat it.

pride of lions.”

Uses a range of words related to
time and measurement:

e.g. century, calendar, breadth

Uses a wide range of verbs to
express their thoughts, or about
cause and effect:

e.g. “I wonder what she’s thinking,”
or, “If we run we should get there
on time but we might arrive late.”

Joins in discussions about an
activity using topic vocabulary:

e.g. “I saw some chicken eggs
hatching in the incubator on the
farm last Friday."”

Makes choices from a wide and
varied vocabulary:

e.g. ‘Leap’ instead of jump’,
‘terriﬂeJ? instead of ‘{Jrightened'.
Uses sophisticated words but the

meaning might not always be
accuralte:

e.g. "My bedroom was meticulous.”

Knows that words can have

two meanings and uses them
appropriately. Can't always explain
how they are linked:

e.q. ‘Hard' (rigid object and tough
person).

Speech is clear, uses words with
three sounds together or words
with lots of syllables:

e.q Splxr\!‘ or string: rthinoceros o
identical

Uses regular and unusual word
endings:

e.g. walked or fell.

Uses complex grammar and
sentences to clarify, summarise,
explain and plan:

e.g. “So the bee collects the pollen
from the stamen and then flies to
another flower and pollinates it.”

Uses long and complex sentence
structures:

e.g. “I will come with you only
because it means you will stop
going on at me."

Uses questions to help
conversations flow.

Sentences average about 7 to 10
words - longer in stories than in
conversation.

Knows when a sentence is not
grammatically correct and can
explain rules of grammar.

+ Stories have a good structure with

a distinct Flo_l. an exciting event,
clear resolution and conclusion:

e.q and everyvone got home

safely whic was grea

Uses intonation to make
storytelling and reports exciting
ond interesting.

Adds detail or leaves information
out according to how much is
already known by the listener.

Tells elaborate entertaining
stories which are full of detailed
descriptions.

Everyday language is detailed and
not always about their immediate
experience.

Incorporates a subplot in tellin
stories and recalling events, before
resolving the main storyline.

Uses complex joining words:
e.g. meanwhile, therefore.

different styles of talking with
different people.

Uses formal language when
appropriate in some familiar
situations:

€.g. showing a wisitor around school
Understands conversational rules:
e.g. Looks at listener to judge
feedback. Gives more detail if
needed.

* Uses tone of voice, stress on words

and gestures naturally to add
meaning.

Uses language for full range of
different reasons:

e.g. complimenting, criticising,
negotiating

Uses different language
depending on where they are, who
they are with and what they are
doing:

e.g. Formal style w

headteacher in sc (
informal with family ome; and
‘cool’ language with friends in the
park.

Communicates successfully;
shares ideas and information,
gives and receives advice,
and offers and takes notice of
opinions.

Realises when people don't fully
understand and tries to help them.




Cognition

Cognitive development refers to how children think, reason,
remember, solve problems, pay attention and learn.

Cognitive development underpins academic success: children
who have stronger working memory, metacognition, non-verbal
intelligence tend to make faster progress in vocabulary, other
learning.



Cognition

In primary years we’ll see: improved memory, attention span, ability to
work with abstract ideas, metacognition (thinking about thinking),
executive functions (inhibition, working memory, flexible
thinking) applying knowledge, understanding cause/effect, making
strategies.



Home Support

* Provide challenging but achievable tasks: puzzles, games, building /
construction Kkits that encourage planning and problem-solving.

. Encoura%thinki_ng aloud: askyour child “How did you work that
out?” or "What will you try next?”

» Support memory/attention: establish routines, minimise distractions
during homework, break tasks into manageable parts.

 Foster metacognition: when finished with a task ask “What helped
you succeed? What could you do differently next time?”

» Encourage curiosity and exploration: outings, discussions about
why/how things happen, encourage “l wonder...” questions.

 Link to Ianguage: talk about thinking and using language: “You used
lots of words to explain your idea.”



Fixed vs Growth Mindset




The Learning Pit




Vygotsky's Zone of Proximal Development

Learn to Automatization

Zone of
Proximal
Development 4

J-

4\ Less assistance w/ Learning

Learning with Guided
Assistance or Scaﬁaldlng

Learning is Too Easy: Boredom



Social/Emotional

Social development = how children interact with others, form
relationships, cooperate, negotiate.

Emotional development = understanding, expressing, regulating
emotions, empathy, self-awareness.

In primary years you'll see: more stable peer relationships, better
impulse control, understanding more complex emaotions (pride,
shame, guilt), negotiating conflicts, working in groups.



Social/Emotional

By the end of Year 2 most children will:

« Emotional awareness: Begin to understand their own feelings and those of others,
showing empathy and offering to help when they see someone in distress.

« Emotional regulation: Can use words to describe their feelings and may start to manage
emotions by removing themselves from a situation.

 Social skills: Move from parallel play to cooperative play, take turns, and begin to develop
"special friends". They understand social rules and are eager to help with tasks.

* Independence: Desire to do things for themselves and gain more self-awareness.



Social/Emotional

By the end of year 6 most children will:

Increased independence: Can be more independent and more critical of others.

Friendships: Friendships become more complex and important, and they are better at cooperating
and resolving conflicts.

Moral reasoning: Develop a stronger sense of right and wrong, understanding concepts like
fairness.

Emotional regulation: Are better at managing their own emotions and can talk about their feelings
more easily.

Identity: Begin to form their own opinions, question authority, and explore their identity through
hobbies and clothing.

Stress management: Start to recognise what causes stress and learn ways to cope with it, though
they may still act out or keep stress to themselves.



What to look out for

 Physical: persistent difficulty with gross or fine motor skills
compared to peers, fatigue, coordination problems.

* Language: very limited vocabulary, difficulty understanding
Instructions, very unclear speech, difficulty joining in
conversations.

« Cognition: very short attention span, difficulty with problem
solving or reasoning compared to peers, forgetting many
Instructions, unable to plan tasks.

« Social/lemotional: very few friendships, frequent extreme
emotional outbursts, difficulty recognising feelings in others,
persistent social withdrawal.



( Cognition and Learning
Difficulties

* Specific Learning Difficulties [ SPLD)
eq dysdexia/dyscalculia

* Moderate Learning Difficulfies {MLD)

* severe Legrning Difficulfies [ SLD)

* Profound & Multiple Leaming

Difficulfies [ PMLD)
& 4
(_ Communication and \

Interaction Needs

* Speech, Language and
Communication MNeeds | SLCH)
* Autistic Spectrum Disorder [ ASD)

& 4

fﬁuciul, Emotional und;’uﬁ

Mental Needs
* Depression
* Attention Deficit Hyperacivity
Disorder [ ADHD)
* Eating Disorders
* Anxiety Disorders
* Mental Health lssues

-

\EGC}E” Disorders j
(Sensunr and/or thsicul\

Needs

* Visual Impairment [V

* Hearing Impairment | HI )

* Multi- Sensory Impairment [MESI]
* Physical Disakility (PD)

o iy




Developmental Coordination Disorder (DCD)

Fact Sheet

»/ A motor skills issue that makes it hard to learn 2 The same in all kids. Some struggle with gross
new skills and adjust body movements. motor skills (big movements), and others with
fine motor skills. Some struggle with both.

+/ A common condition. Experts say at least
1in 20 kids have DCD. Most don’t outgrow it, 0 A sign of low intelligence or laziness. Kids
but they can improve their motor skills. with DCD are as smart as their peers and are

trying hard to improve motor skills.
+/ A commeon co-eccurrence, Half of kids with R £

DCD have ADHD. Learning issues, autism and (0 A learning disability. But it affects learning,

speech and language issues are also common. and some kids with DCD qualify for an IEP.
\ J \ S

Dropping or Coordination
bumping into objects and balance

Planning and

Kids with DCD carrying out a

may have trouble with... sequence of
movements

Handwriting

Climbing stairs

Using scissors, forks
and other utensils

Riding a bike and
playing sports

Brushing teeth, getting
dressed and other self-care

Ways to help kids with DCD

(0) o tional the helo kid K or skil @ Dyspraxia is an older
’L(0) ccupatianal therapy can help kids work on motor skills. term that some people
7-' Physical therapy can help with balance and strength. y use interchangeably
with developmental

coordination disorder (DCD).

~— = Accommodations like extra time to complete tasks Experts prefer DCD because there
= and assistive technology like dictation software can is international agresment on the
” ” || ” help kids with DCD show what they know.

criteria for diagnosing it.
Dyspraxia isn't as well-
@ c i d : Felo b defined and sometimes
ounseling and support groups can heip bui ; dtod ib
9l O % s 5 : is used to describe a
self-esteem in kids who struggle with motor skills. biraiador sat GFissns:

. J 8 J

Understood

For more information, go to u.org/ded
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ADHD vs Autism

ADHD

Seeks Novelty
Motivated by new and
exciting experiences*

OVERLAP

Stimming &
fidgeting

Sensory differences
Impulse control difficulties

Attention Regulation Emotional regulation difficulties

Persistent trouble focusing,

; . Higher rates of substance abuse,
except when highly interested

suicidality, depression, anxiety,
eating disorders, bipolar & OCD

ND communication patterns
(info-dumping, connecting over
shared interests, story swapping)

Difficulty with

Social Cues

Challenges with focus and
attention can cause missing
social cues or impulsivity can
lead to disregarding them

Executive functioning difficulties
Increased risk of victimization
Divergent thought patterns

Interest-Based System Special interests & passions

Motivation and focus

i ; Task-switching difficulties
driven by personal interests

Neurodivergent masking

Hyperactivity & Eye contact differences

Impulsivity
Restlessness & difficulty

Social differences

regulating impulses* e slnine
9 gimp focus
ADHD combined and
hyperactive type* DR. NEFF
MISDIAGNOSIS MONDAY SERIES

LS

A person can experience both!

»

Autism

Seeks Familiarity

Finds comfort in repetitive

behaviors and routines

Preference for Routines
Adheres to routines for
comfort and predictability

Difficulty with Allistic
Social Cues

Brain doesn't subcortically
process social cues,
requiring prefrontal cortex
analysis and decoding

Monotropism
Tendency to focus intensely
on a single interest or activity

Need for
Verbal Context

Benefits from clear, detailed
verbal explanations and context
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difficulties fright Inst

with telling confusion easily
the time
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noise
distracting

can't
remember

difficulty i, L
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confusion in text text

overlapping




DLD

1in 14 people
have a hidden

condition called DLD.

Key facts about DLD

DLD is not part of a complex disorder like
autism, hearing loss, or intellectual disability,

hence it is a relatively hidden disability’.

DLD commonly occurs with attention deficit
and hyperactivity disorder, dyslexia and
reading comprehension difficulties’

DLD affects approximately two children in
every classroom, impacting literacy, learning,

friendships, emotional well-being and

employment?.

@ DLD tends to run in families and is likely the
combined impact of many genes'.

@ DLD is a lifelong disorder and young adults

with DLD are at risk of experiencing
difficulties in friendship and community

integration”.



ditficulties
with telling

CALCULATIONS "

Sep. -
[

problems
tramsterring
information: ¢.g
2+3=5
therefore
342 =5

lack of
coaflideace in
their answers

www.aboutdyspraxia.com

cannot
accurately
recall
sumber

facts
coastantly

re-learning and
recapping
shills

organisational




You can be a
mas’rerpiece . Keeping it all in your head

HOW MUCH YOU LEARN
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From practice From mistakes

From theory
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... and a work in progress
simuHaneously



TODAY

IN A MONTH

A

IN A YEAR

A

Ugly action beats perfection




